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THE RESEARCH 

 

Pilot study research is proposed, into assessment rubrics 

used in NZ tertiary education, with a special focus on 

complete assessment rubrics. 

The proposal is to survey the purpose and form of 

rubric usage, what they are used for as well as how, to 

evaluate the quality of tertiary assessment as a learning 

tool as well as for its alignment with social and industry 

relevance, transparency and consistency, and 

transferability of NZ tertiary qualifications. 

 

The following types of survey questions are proposed: 

 

What is/are: 

• The stated purpose of your program. 

• The stated employable industry skill outcomes 

expected from the program. 

• The aims and/or objectives of the course you 

teach. 

• The student learning outcomes of the course 

you teach. 

Does : 

• the stated program purpose match stated 

course aims and/or objectives? 

• the stated program purpose match stated 

course learning outcomes?   

• the stated program purpose match stated 

course employable industry skills?  

Do:  

• stated course aims and/or objectives match 

stated course learning outcomes?   

• stated course aims and/or objectives match 

stated course employable industry skills?   

• stated course learning outcomes match stated 

course employable industry skills? 

• Do you use assessment rubrics? 

Are your assessment rubrics: 

• aligned with a stated program purpose? 

• aligned with stated course aims and/or 

objectives? 

• aligned with stated course learning outcomes? 

• aligned with stated employable industry skills? 

• Complete, in that they go beyond a criteria 

scheme rubric to summatively grade a learning 

session as well as formatively provide teachers 

and/or students' feedback information about 

their performance? 

 

IMPORTANCE OF THE TOPIC 

 

Tertiary programs are all over the place in terms of their 

purpose and form.  

 

The programs/qualifications and courses have different 

names, their content and how they are delivered, their 

learning outcomes, assessment standards, industry 

relevance are different. 

 

It is important to identify (and start classifying 

consistently and transparently) the core elements of 

education being taught and learnt – identifying  

purpose/relevance and learning efficiency. 

 

Our assertion is that a complete assessment rubric 

survey will start to identify these core elements, why 

and how they align with what, in a practical form that 

facilitates learning purpose (effectiveness) and 

efficiency. 

 

The value of this research has been recently recognized, 

with a version of this proposal winning the authors a  

2014 ITx-CITRENZ conference academic staff award 

for best extended abstract and poster, and a number of 

polytechnic managers expressing interest to participate 

in the proposed study. 

 

 John Hattie has made the following comment on our 

formative and summative interpretation - “I   take the 

line that any assessment can be interpreted formatively 

or summatively and these notions are NOT a form of 

testing.” 

 

There is clear value for critical review by a TERNZ 

workshop of this proposed research, to rigorously 

improve the pedagogical basis and form of survey 

questioning as well as provide ideas for conducting the 

survey and analyzing the results. 
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HOW THE SESSION WILL BE RUN 

 

Activities Time 

Allocated 

The author(s) will present the 

topic(s)- mostly defining their 

meaning of complete assessment 

rubrics and the proposed pilot 

study questions. 

10 

Open discussion and topic(s) 

review. 

5-10 

Work-grouped critical evaluation 

of the complete rubric definition 

and principles, scoring rubric 

principles, formative and 

summative interpretation, 

alignment with social and industry 

relevance. 

10 

Open discussion, review and 

collation of discussion outcomes. 

5-10 

Work-grouped discussion of 

constructive improvement to 

survey design and deployment 

10 

Open discussion review, collation 

of discussion outcomes and wrap 

up. 

10 - 15 

Total Minutes 60 

 

Materials provided will be: 

 Hard copies of our ITx-CITRENZ extended abstract 

and poster (as attached to this document)  

 Hard copies of the 10 minute topic presentation 

 Work forms for written evaluation/feedback 

outcomes from the group discussion activities 

 A sample/example of a complete rubric 
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ABSTRACT 

This paper proposes pilot study research into assessment rubrics used in NZ tertiary education programmes, to evaluate 

the quality of tertiary assessment for its alignment with social and industry relevance, transparency and transferability of 

NZ tertiary qualifications. 

Keywords: Rubrics, Tertiary, Programme purpose, Graduate and learning outcomes, Employable skills, Assessment criteria. 

 

1. INTRODUCTION 
NZ tertiary assessment management continues to delegate to a 

summative black box, while the revolution of using 

assessment as an integral part of teaching and learning, and 

not primarily as a summation of teaching and learning, has 

swept through many primary and secondary schools in New 

Zealand and overseas,  and  tertiary education overseas. 

(Hattie, 2009).  

 

Assessment rubrics can play a powerful role in assessment for 

learning. Provided to students early on in a course, they can 

be an effective tool for teaching and learning, for enabling 

peer assessment, integrating formative and summative 

assessment.  

 

This paper reviews assessment principles, rubric principles 

and usage in literature and proposes a pilot study to fill the 

knowledge gap about assessment rubrics in NZ tertiary.  

 

  

 

2. ASSESSMENT AS FEEDBACK 

INFORMATION 
Ideally, to promote learning, assessment should primarily be 

concerned with providing teachers and/or students' feedback 

information about their performance, which they then need 

to interpret when answering the three feedback questions:  

 

- Where am I going? (What am I aiming to 

understand)  

- How am I going? (what do I understand) 

- Where to next?    

      

This feedback reduces the learning gap between what is aimed 

to be understood and what is understood.  (Hattie, 2003) 

3. FORMATIVE AND SUMMATIVE 

ASSESSMENT 

Formative assessment refers to the frequent, interactive 

assessment of student progress to identify learning needs and 

shape teaching (OECD, 2005).  Black and William’s 

1998 review of rigorous quantitative studies established that 

formative assessment methods and techniques produce 

significant learning gains – according to their analysis, among 

the largest ever identified for educational interventions.  

Moreover, a few studies have shown the largest gains for 

students who had previously been classified as low achievers.   

 

Summative assessment refers to summary assessments of 

student performance – including tests and examinations and 

end-of-year marks.  

 

Summative assessments of individual students may be used 

for promotion, certification or admission to higher levels of 

education.  

 

Formative assessment, by contrast, draws on information 

gathered in the assessment process to identify learning needs 

and adjust teaching.  

 

Summative assessment is sometimes referred to as assessment 

of learning, and formative assessment, as assessment for 

learning.  (Looney, 2011) 

 

Newer models are needed to set more appropriate assessment. 

These models enable self and peer assessment in new and 

powerful ways, and most excitingly incorporate formative 

assessment in the all-too-often summative black box of 

tertiary assessment. 

 

 

This poster paper appeared at ITX 2014, incorporating  the 5th annual conference 

of Computing and Information Technology Research and Education New 

Zealand (CITRENZ2014) and the 27h Annual Conference of the National 

Advisory Committee on Computing Qualifications, Auckland, New Zealand, 

October 8-10, 2014. Mike Lopez and Michael Verhaart, (Eds). 
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4. ASSESSMENT RUBRICS AND THE 

NEED FOR RESEARCH 

Assessment Rubrics facilitate the integration of Formative 

assessment for learning with Summative assessment of 

learning. 

Rubrics include 3 core components - assessment criteria, 

performance gradation and scoring.  

 

They expose students up front to what success looks like, thus 

improving the likelihood of engaging both students and 

teachers on where students need to go to, and helping them to 

get there faster and smarter, enabling self and peer 

assessment.  

 

When students know the learning intentions of each class and 

each assessment, and also know what success looks like, then 

learning is greatly improved. The use of scoring rubrics, 

worked examples, mastery learning, reciprocal teaching, and 

model answers provided to the student PRIOR to submission 

of work makes a major difference to the students‟ learning; if 

these things do not occur, students must best guess what you 

want! Why not tell them the levels and degrees of what 

success looks like and see if they can attain this? (Hattie, 

2009) 

 

Also, it is important that while  "Ultimately, the usefulness of 

rubrics is dependent on how they are used." (Beng, 2012), it is 

just as important what they are used for. "What are the 

outcomes of a particular intervention? (and why, for whom, 

etc).” Davidson et al (2011). 

 

We have found only anecdotal evidence of NZ assessment 

rubrics in literature, no statistics about complete assessment 

rubric usage in New Zealand or elsewhere.  

 

We have found no evidence (even anecdotal) of complete 

assessment rubrics, complete in that they are aligned with 

programme purpose, course delivery, aims, learning 

outcomes  (knowledge, skills and application), and the 

demands of tertiary graduate employers, complete in that they 

include scoring of a specific assessment and provide teachers 

and/or students' with specific feedback information about 

specific learning session performance. 

 

We have found in literature Rubrics like that shown below 

which are assessment guideline rubrics, rather than complete 

scoring assessment rubrics. 

 

 

5. CONCLUSIONS 
Tertiary assessment needs to move beyond a summative black 

box. 

 

We conclude that the use of assessment rubrics is a core 

enabler of the new models of assessment that emphasize 

assessment as feedback, enable self and peer assessment in 

new and powerful ways, and most excitingly combine 

formative with summative assessment. 

 

However there is a paucity of reliable information about 

assessment rubrics in New Zealand tertiary education, 

therefore we propose a pilot study to start filling in that 

knowledge gap, a pilot study with questions that look like 

those listed in this paper’s poster. 

This research needs to address the purpose of rubrics as well 

as their form, what they are used for as well as how, and to 

evaluate the quality of tertiary assessment as a learning tool as 

well as for its alignment with social and industry relevance, 

consistency and transferability of NZ tertiary qualifications. 
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Summative 
Assessment 

Formative 
Assessment  

Self and 
Peer 

Assessment 

New Model 
of 

Assessment 

Play a powerful role in assessment for learning 

Provided to students early on in a course 

They are an effective tool for teaching and 
learning  

They expose students to what success look like, 
enabling peer assessment, helping students to 
succeed smarter and faster  

the assessment 
criteria 

the levels of 
quality gradation 
that student 
performance is 
assessed on 

 a scoring strategy 
which determines 
how all the 
assessment criteria 
are considered. 

  

 

Where am I 
going? 

 (What am I 
aiming to 

understand)  

How am I 
going?  

(what do I 
understand) 

Where to 
next?         

Formative and Summative 

Assessment 

Newer models are needed to set more appropriate assessment. 

These models enable self and peer assessment in new and 

powerful ways, and most excitingly incorporate formative 

assessment in the all-too-often summative black box of 

tertiary assessment. 
 

Assessment Rubrics 

2 

Box 

Tertiary assessment needs to move 

beyond a summative black box. 

The use of assessment rubrics is a core 

enabler of the new models of assessment 

that emphasize assessment as feedback.  

Conclusion 

 

      

       

       Enable self and peer assessment in new 

       and powerful ways 

 

       
        Combine formative with summative 

         assessment. 

What is/are: 

• The stated purpose of your program. 

• The stated employable industry skill outcomes expected 

from the program. 

• The aims and/or objectives of the course you teach. 

• The student learning outcomes of the course you teach. 

Does : 

• the stated program purpose match stated course aims and/or 

objectives? 

• the stated program purpose match stated course learning 

outcomes?   

• the stated program purpose match stated course employable 

industry skills?  

Do:  

• stated course aims and/or objectives match stated course 

learning outcomes?   

• stated course aims and/or objectives match stated course 

employable industry skills?   

• stated course learning outcomes match stated course 

employable industry skills? 

• Do you use assessment rubrics? 

Are your assessment rubrics: 

• aligned with a stated program purpose? 

• aligned with stated course aims and/or objectives? 

• aligned with stated course learning outcomes? 

• aligned with stated employable industry skills? 

• Complete, in that they go beyond a criteria scheme rubric to 

summatively grade a learning session as well as formatively 

provide teachers and/or students' feedback information 

about their performance? 
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Need for New Models  
 

Assessment Rubrics facilitates the integration of 

Formative assessment for learning with Summative 

assessment of learning. 
 

We have found only anecdotal evidence of NZ tertiary 

rubrics use, and nothing about 

COMPLETE scoring/assessment rubrics. We have 

found no statistics about rubric usage in New Zealand 

tertiary or elsewhere. 

Assessment rubrics are a core enabler of the new models of 

assessment for learning that emphasize assessment as 

feedback, combine formative with summative assessment, 

enable self and peer assessment.  

 

However there is a paucity of reliable information about 

assessment rubrics in New Zealand tertiary education, 

therefore we propose research into  the purpose of rubrics as 

well as their form, what they are used for as well as how, and 

to evaluate the quality of tertiary assessment as a learning tool 

as well as for its alignment with social and industry relevance, 

consistency and transferability of NZ tertiary qualifications. 

We propose starting with a pilot study with questions like 

those listed below. 

Pilot Study 

 

Using assessment as an integral 
part of teaching and learning has 
swept through NZ (and overseas) 
primary and secondary schools), 
and tertiary education overseas. 

But it has not yet swept 
through NZ tertiary, instead 
assessment continues to be 
delegated to a summative 
black box.  

Ultimately, the usefulness of rubrics 
is dependent on how they are used 

 

What are the outcomes of a particular 
intervention? (and why, for whom, etc). 

The 3 Components of a Rubric 

Assessment as feedback information 
 

The Teaching and Learning Revolution 

The Purpose of Rubrics 

Literature Review Findings 

Rubric Integration with the New Models 




