
Three things we didn’t know about using mobile technology before we 

started. 

Dawn Garbett*  Rena Heap, Alan Ovens, Constanza Tolosa. 

The research  

A team of teacher educators  have explored how feedback generated around mobile technologies 

catalysed shifts in pedagogy and learning for our students and ourselves. We have taught classes, 

ranging in size from 15 to 150+ students, in recently refurbished Computer Assisted Learning Spaces,  

lecture theatres and classrooms. We have trialled a range of applications to engage students and 

facilitate feedback - for example GoSoapBox, educreations and  Verso and used various platforms to 

support e-portfolios as a site for students to showcase their learning.  

Self-study as a methodology enabled us to collectively perform research as diffractive readings of 

our teaching in varied and dynamic contexts.  Collectively, we anaylsed the data sets we had 

generated via our surival-memos (Brookfield , 1995) and a modified process of collective biography 

(Davies, 2006). Through dialogic self-study conversations (Placier, Pinnegar, Hamilton & Guilfoyle, 

2005) we were able to provoke and concentrate our tacit knowledge; challenge interpretations; 

offer alternatives and, thus rethink our experiences with technology in our lessons.  

Three themes emerged : Our ability to generate, discern and act on feedback was constrained;  

feelings of vulnerability were related to whether we perceived we had control over the challenges 

we dealt with; we have queried our pedagogy in light of student feedback, not because of 

technology per se.   

Why this topic is important  

Self-study research is a way of learning about our practices as educators in a scholarly way. There 

are five methodological features identified by LaBoskey (2004) as being important to self-study. They 

are that it: be improvement-aimed, have evidence of reframed thinking and transformed practice; is 

interactive or collaborative; employs multiple, primarily qualitative methods; is self-initiated and 

self-focused; and is made available through the professional community for critique. This project 

serves as an example of a self-study which will be of interest to conference participants who are 

keen to improve their practices.  

Given the context of our study, i.e. how mobile technologies were used to facilitate student 

feedback and the impact that had on our pedagogies, we envisage that there will be equal interest in 

the end results as well as in the method. We believe that tertiary teachers need to be cognisant of 

their students’ learning progress; their starting points, misconceptions, interests and errors, in order 

that teaching and learning can be effective and synchronised (Hattie, 2009). We were confident, 

given the hype,  that we could harness mobile technologies to make students’ learning more visible 

to us than it had been in the past when we were reliant on pen and paper, body language and 

question and answer sessions. We have had mixed success with the various apps we have used in 

achieving our goals which we will happily discuss.  

How the session will be run  



We agree with the conference premise that we learn most effectively when we are engaged in an 

interactive setting. We have presented our work in a similar format with a 1 hour session. We have a 

Prezi  that will enable participants to share our journey and experience some of the self-study 

methods we used in our research. There are four of five trigger slides where the audience will be 

asked to participate and contribute to discussion or write their own survival memos. Participants will 

be given the opportunity to use one of the apps that we used in our sessions. We hope to generate 

feedback about how we might strengthen our work for future publications through the use of a “Get 

out of class” ticket. We are confident that the session will be stimulating and thought provoking. 
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