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1. The research and why the topic is important: 

The findings from a New Zealand study suggest that there are marked discourses and 

common threads in academics’ attitudes to teaching development activities. This research 

draws on a study by Quinn (2012) who uses four discourses to explain academics’ resistance 

to academic development.  This paper reports on research that used the discourses that were 

identified by Quinn as a framework to analyse questionnaire comments and interview data 

that were collected for a project focusing on teachers’ perceptions of student evaluations.   

 

Using Quinn’s framework we identified corresponding narratives of resistance to staff 

development relating to research dominance, student and teaching deficits and performativity.   

Our study revealed that, for some academics, discipline allegiance and research achievement 

were the measures of academic success and correspondingly they minimised the importance 

of teaching. Another theme that emerged was a perception of students as lacking seriousness 

and therefore a sense of futility about the teaching process.   A technical or a personality-

based understanding of teaching proficiency also influenced academics’ perceptions of the 

usefulness of academic development activities. Another discourse that was associated with 

negativity about academic development was the association of professional development 

requirements with institutional expectations around compliance and performativity.  

The findings are presented in way that extends Quinn’s categories and suggests the way in 

which knowledge of these discourses can inform academic development. The resistance 

narratives in this study offers the opportunity for learning from teachers who struggle with 

these perceptions around teaching and teaching development. For many academic developers, 

the discourses may invite a reconceptualisation of their work, introducing practical changes 

but bringing about a shift in institutional attitudes around improving teaching.   

 

2. How the session will be run 



To frame the session, we will provide some background to the original study and present the 

discourses from Quinn’s study. We will then present some of the data showing some 

interesting links to Quinn’s study and suggest ways in which these links help to extend our 

understanding of Quinn’s discourses. 

In the next part of the session, we will ask participants in our session to form small groups 

and explore these discourses in their own context and in the light of their experiences. We 

will also invite participants to share ideas as to how insight into these discourses can inform 

our approach to teaching development.  

Specific Questions: 

 Which of the perspectives illustrated in the discourses have you come across in 

your own experience? 

 How valid are the perceptions and perspectives about academic staff development 

expressed in the discourses? 

 What questions or concerns would you raise about these discourses and associated 

behaviours? 

 What impact do these discourses have on teaching practice, academic professional 

development and teacher growth more broadly? 
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