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Context 

We teach on a high-enrolment, first-year writing course, founded on an approach that 

acknowledges students‘ individual experiences, and their intrinsic motivation to question their 

world. Knowledge, Enquiry and Communication is a student-centred core course designed to 

follow an enquiry-based learning model and aimed at developing academic writing and research 

skills in first-year health, sport and environmental science students at AUT University. This 

course enrols approximately 2000 students per year, spans three campuses, and is 

interdisciplinary.  The continuing trend of high enrolments in first-year courses increases the 

need to expand capabilities to ensure optimal engagement, retention, and student success. 

  

Rationale 

Despite efforts by lecturing staff to make lectures more interesting and interactive, the majority 

of students still tend to remain disengaged and passive in the traditional lecture setting (Mulryan-

Kyne, 2010; Clark et al., 2008). The skills and commitment required to teach large classes are 

the same as those required for small classes but are difficult to implement effectively (Exeter et 

al., 2010).  Indeed when constraints such as room bookings, timetabling, limited resources 

(Taylor, 2008) and support mechanisms, are considered, it becomes logistically problematic to 

scale up effective teaching strategies. When some institutions can no longer maintain standards 

such as low student:educator ratios (Biggs & Tang, 2007; Teichler, 1998), the result is an 

obvious disconnection between staff and students, leading to disengagement and ultimately 

academic failure (Mulryan-Kyne, 2010; Nicol, 2010; Stephen, O‘Connell & Hall, 2008). 

 

The Research 

In response to these issues, and ever-increasing numbers, we decided to trial a new model based 

on the concept of the flipped classroom, to enhance student engagement and retention in our 

course. The flipped model is a form of blended learning that proposes an alternative to the more 

traditional lecture-based model of content delivery; students access course content in their own 

time, usually recorded material prepared by the lecturers, before attending face-to-face small-

group sessions to engage in higher-order thinking (Berrett, 2012; Flipped Learning Network, 

2014).  Initially developed for distance learning and implemented for secondary institutions, 

several studies have recently focused on the potential positive impact of the flipped classroom in 

a wider higher education environment (Galway, Corbett, Takaro, Tairyan & Frank, 2014; 

Herreid & Schiller, 2013; Tune, Sturek & Basile, 2013). The generally positive outcomes 

presented in those studies prompted the decision to align KEC with the flipped-model approach.  

 



The standard flipped-classroom model relies on recorded lectures being made available to 

students; the delivery system for KEC comprised playlists of short (3–15 minute) video lecture 

‗modules‘ (LMs). The modules varied in style and offered a mix of voice-overs with animations 

or video captures of lecturers presenting overviews of upcoming assessments. Students were 

provided with a playlist of these LMs to watch each week before their tutorials.  Since tutorials 

require students to access the prescribed lecture modules prior to coming to class, tutors can 

dedicate more time to assist with unpacking the lecture content through engaging activities and 

discussion-based teaching methods.  

 

Preliminary anecdotal assessment of the model has demonstrated marked improvements in 

learning in challenging areas such as APA referencing and in the understanding and articulation 

of critical thinking and critique. Many students were vocal in their appreciation of the brevity of 

the videos, how engaging (and fun!) they were to use as learning tools.  The ability to watch 

them asynchronously was also identified as a desirable feature. 

 

Session structure 

This session will start with a brief introduction to the model and its components and will 

conclude with screening a collection of snapshots from selected lecture modules. The 

participants will then be invited to share how they perceived the modules, through both student 

and teacher lenses. The second part of the session will revolve around an open forum where 

participants will be presented  with a point of discussion to unpack: ―Teaching the teacher is the 

biggest challenge faced when implementing flipped learning‖ (Francl, 2014, p.125). Special 

attention will be given to the duality of the role of ‗teacher‘ in higher education, i.e., lecturer / 

tutor. Throughout the session, participants will have access to an interactive online note-posting 

forum (Padlet.com) to collate responses and develop ideas. We expect the discussions to 

gravitate towards the topic of flipping high-enrolment courses, the benefits and limitations, 

audience experience, and recommendations for practice and future research.  

 

Session timetable: 

Part 1: Introduction to course, model and underlying concepts (10–15 minutes). 

Part 2: The students‘ view: 

- Screening of a selection of the lecture modules covering the different delivery styles that 

we use in our teaching (5–10 minutes). 

- Feedback will be encouraged (on handouts and verbally) on what factors contribute to 

effective delivery and practice (5 minutes). 

Part 3: Deploying the model—obstacles and opportunities: 

- Open forum  (25 minutes). 

- Concluding comments (5 minutes). 
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