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THE RESEARCH 

This paper raises a long-standing but seldom considered issue in post-graduate 

study: when, how and from whom do students learn the skills necessary to publish 

their work? A look at the research literature shows that when it comes to the 

dissemination of research, seldom do students—or even emerging academics—

receive explicit instruction from their superiors on the practice of publication. 

Instead, presumptions are made that having a PhD or other tertiary qualification is 

indicative of writing capacity. Although completing a thesis should lend itself to 

becoming published work, a great deal of skill is involved to translate findings from 

one style of writing (i.e. thesis) to another (i.e. peer-reviewed scholarly publication). 

Yet, that skill is one of the steps in the research process too often overlooked, 

suggesting that each successive supervisor may be passing on the handicap of a lack 

of explicit instruction for how to publish.   

 

Believing that many academics and post-graduate students have not only a 

responsibility to disseminate from their work, but also a desire to do so, we set out 

to develop a mechanism that encourages supervisors to support and guide their post-

graduate students to publish the findings of their research. Based on the known 

benefits of writing retreats, a model of fostering writing and publishing capacity in 

post-graduate students was developed. This model of supervisor-led student writing 

weekends is offered as a basis for further discussion about students’ need for explicit 

instruction and support on how to write for publication. 

 

WHY THE TOPIC IS IMPORTANT? 

Publication is a necessary feature of academic life: to further knowledge and 

understanding, to inform practice, to ensure job retention and to promote. Despite 

the “publish or perish” mentality of most tertiary institutions, for many academics, 

there remains a gap in their understanding of “how to” publish on a more consistent 

basis. We would argue that this is the legacy handed down from supervisors who, 

themselves, failed to receive that instruction. 

 

Most emerging academics will likely have fewer outputs than experienced 

academics. Some would argue that these academic leaders have a fundamental 

responsibility to nurture and guide the development of their junior colleagues. 

However, even some seasoned faculty struggle to prioritise writing and publication, 

often related to other teaching, service, administrative and supervision demands. 



Sadly, the same goes for students, with studies reporting that very few post-

graduate students publish from their theses. This may be the result of no instruction 

or due to a lack of pressure to publish, rendering the students unaware of the 

importance of disseminating their work. It may also be due to students seeing 

research as merely a means to a degree—nothing more. Helping students to publish 

breaks the negative cycle of being left to figure it out on their own, while at the same 

time, offers staff often-untapped publication opportunities, as they collaborate with 

students on their outputs. 

 

HOW WILL THE SESSION BE RUN? 

The first ten minutes will be used to establish the presenter’s position and to briefly 

describe the model of student writing weekends. Following that, the group will be 

encouraged to consider the following (in roughly equal thirds, or as the group 

dictates): 

1. First, the group will be asked to consider the presenter’s claim that there is 

not enough explicit instruction given to students on how to publish. 

 Student attendees will be asked about their “writing for publication” 

instruction, their desires to publish, and the amount of encouragement they 

receive from supervisors to publish. Academic attendees will be asked to 

reflect back on their own post-graduate study, and if they were given that 

type of instruction or encouragement.  

2. Next, the group will be engaged to consider if they believe that researchers 

have a social responsibility to publish their work. 

 The group will be asked to reflect on the value of research dissemination and 

whether or not post-graduate students share in that responsibility. 

3. Finally, the group will be led in a discussion of the different mechanisms for 

providing students—and staff—writing and publication skills and 

opportunities. 

 Academics will be asked to share how they came to have the skills to publish. 

The “writing retreat” will be offered as one example, at which time the 

presenter will request feedback on the model of supervisor-led writing 

weekends as one viable mechanism. 

 


