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The research: This paper evaluates the strategic employment of Project-Based 
Learning (PBL) within the design, development and delivery of tertiary level event 
management education. It explores whether sustainable PBL initiatives, both on and 
off campus, can enhance relationships (amongst/between staff, students and 
industry practitioners) and reputations (of staff, students and industry practitioners). 
The case study reveals the experiences, observations and opinions of staff, students 
and industry practitioners directly involved in the development and delivery of an 
initiative named ‘Project Ping Pong’.  
 
In February 2014, the Organising Committee established for the 2014 World Veteran 
Table Tennis Championships (WVC 2014) approached two Auckland-based tertiary 
education institutions and challenged their event management students to design 
and deliver projects that would enhance the visitor experience of participants and 
spectators attending their week-long tournament. Both groups were given two 
months to plan and present something deemed worthy of inclusion in their existing 
program. Five of the fifteen proposals took place, three of which exceeded the 
expectations of the LoL Committee. The post-event evaluation revealed that the 
students found Project Ping Pong to be an extremely rewarding and enriching 
learning experience. Most were able to critically reflect upon the things that they 
would do differently, with many able to demonstrate that they had taken a great 
deal of new knowledge, understanding and appreciation from the opportunity. 
Unfortunately, there were a small number of students from both institutions who 
became disengaged during the planning stage, claiming their tutors were purposely 
“setting them up to fail.”  
 
Why this topic is important: A plethora of academic discourse exists on the 
effectiveness of employing student-centred pedagogy, which encourages the 
creation of projects that conquer ‘real world’ problems (Thomas, 2002; Grant 2002; 
Soloman 2003; Bell 2010). Thomas (2002:2) defines Project-Based Learning (PBL) as a 
model that “organises learning around projects”, whilst Soloman (2003) simply 
refers to it as means of educating others through their consumption of “real-world” 
experiences. More recently, Blumenfeld et al, (2011:371) sums PBL up as “a 
comprehensive perspective focused on teaching by engaging students in 
investigation.” Though it comes in multiple forms, and can be found across many 
disciplines, PBL is still seen by some as being an alternative approach to transforming 
students into “active constructors of knowledge” (Grant 2002:3).  
 
To date, much of the PBL research has focused on evaluating it’s effectiveness within 
primary or secondary school education, with relatively little attention being given to 
its applicability to those closest leaving the comforts of the classroom. Project Ping 
Pong reveals that there is a definite need for PBL within tertiary-level event 



management education. In terms of relationship and reputation building, educators 
need to provide students with access to the knowledge and understanding required 
to fully appreciate the industry within which they will soon be seeking employment. 
Teachers also need to be able to accurately assess the skills and attributes that their 
students will need in order to be an asset to their future employers. PBL allows 
academics and industry practitioners to achieve their goals together, working side by 
side, exposing students to authentic ‘real life’ actions and actual accountabilities but 
in a closely assessed (safe) environment.  
 
How the session will be run: We are happy to present this as an individual paper, 
but would be willing to run an entire hour-long interactive workshop session on 
Project Based Learning (PBL) that explored it’s issues and implications when applied 
to other disciplines. I would adopt a PBL approach to the session. 
 

 5 minutes would be spent letting those who attend form two teams based on 
whether they are more interested in approaching PBL from a relationships or 
a reputation-based perspective.  

 20 minutes would be spent with the two teams creating an appropriate way 
of measuring the cost-effectiveness of them employing it within their own 
subject areas. Both teams would be asked to consider their chosen 
perspective from the viewpoint of staff, students and industry practitioners, 
and given. 

 20 minutes would be spent with each team getting 5 minutes to present their 
project to the other team, and 5 minutes to ask questions based on the ideas 
presented by the other team. 

 10 minutes would be used to present the Project Ping Pong paper (above), 
allowing those in attendance the opportunity to draw comparisons with the 
issues and implications they had identified and discussed earlier in the 
session. 

 The final five minutes would be set aside for questions and feedback based 
on the case study and the session.  

 


